SHErG Afur soaluflue usbsmasslysi
TAMIL NADU TEACHERS EDUCATION UNIVERSITY

(Established under Tamil Nadu Act 33 of 2008)
Chennai - 600 097

SYLLABUS FOR THE TWO-YEAR B.Ed DEGREE
PROGRAMME FOR THE ACADEMIC YEAR 2017-2018

(APPLICABLE FOR THE BATCH OF STUDENTS ADMITTED
DURING THE ACADEMIC YEAR 2016-2017)

B.Ed Second-Year Syllabus







0000000000000000000000000000000000000000000000000000000000000000000000000 OOOOOCOO0
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The major objective of the course is to make the student-teachers to
attain mastery in their own chosen school subject. The course comprises
two levels: Level Iand Level IL.

Level - I is pertaining to standard VI to VIIl and is compulsory for all
the student- teachers. At level-], the student-teachers should get mastery in
their own chosen and related school subject.

The students of Economics, Commerce, Psychology, Philosophy,
Sociology, Political Science, Logic, and Indian Culture should study the
subject Social Sciences; students of Computer Science should study the
subject Mathematics; and students of Home Science should study the
subject Sciences at Level- L.

" Level - II is pertaining to standard IX and X for undergraduate
students and standard XI and XII for post graduate students. They should
achieve content mastery in their chosen subjects.

Note:

1. The content for Level-I (std. VI to VIII) and Level- IT (IX to X or Xl to
XII) are as per the syllabus prescribed by the Government of Tamil
Nadu.

2. The teaching methods for ‘Content Mastery’ can be: lectures, invited
talks, group discussions, seminars, participatory presntations, quizzes,
teaching by peers, group work activities, etc.



COURSE8: KNOWLEDGE AND CURRICULUM

Course objectives

At the end of the course, the student-teachers will be able to:

1. explain the epistemological and sociological bases of education

2. explain the nature‘and principles of child-centered curriculum
3. describe “the relatlonslup of natlonahsm universalism and

secularism with education | | |
4. explain the principles of democratic curriculum
- 5 'dlscuss the edueatronal thoughts of great educahonal thmkers
| on chrld-centered educatlon .

6. drscuss the nature, prlncrples and resources of currrculum
7. comprehend currlculum Pprocess and practlce

8 explam the need for hldden currlculuin
. O %

Unit I Epistemological de's;eej of educatron

Epistemology: Type iof knowledge - Meaning of knowledge, skill,
teaching,‘atrainingi information, reason and belief- Distinction between
knowledge and skill - Distinction between teaching and training -
Distinction between: knowledge and information - Distinction between
reason and belief. AR |
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(Suggested instructional approaches/methods:

i) Talk by teacher on the Epistemological bases of education

if} Group discussion on the distinction of the epistemological bases
of education.)

Unit II Social bases of education

Influence of society, culture and modernity on education - Influence
of industrialization and democracy - Influence of individual autonomy
and reason on education - Understanding education in relation to modern
values: equity and equality, individual opportunity - Understanding social
justice and dignity with special reference to Ambedkar.

(Suggested instructional approaches/methods:

i) Seminar on the influence of society, culture and modernity on
education

ii) Group discussion on social justice and dignity with special
reference to Ambedkar.)

Unit III Child-centered education

Meaning and characteristics of child-centered education - Educational
Thoughts of Mahatma Gandhi, Rabindranath Tagore, John Dewey, Plato,
Martin Buber, Paulo Freire with special reference to the three concepts:

activity, discovery and dialogue relating to child-centered education.

(Suggested instructional approaches/methods:

i) Group discussion on nature and principles of child-centered
education.
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ii) Student Seminar on educational thoughts of Gandhi, Tagore,
Dewey, Plato, Buber and Freire.)

Unit IV Nationalism, universalism, secularism and education

Meaning and definitions and concepts of nationalism, universalism |
and secularism - Relationship of nationalist.y, universalism and secularism
with education with special reference to Tagore and Krishnamooorthy.

(Suggested mstructwnal approaches/methods

i) Teacher talk or Expert S talk on nationalism, universalism,
secularism and educatjon.

ii) Seminar on the ideas of Tagore and Krrshnamoorthy about

universalism and secularism.)
Unit V Education and democracy

Meaning of democracy ~Dewey’s concept of democracy and education
- meaning of democratic education - Democratic practices in education -
Education in a democratic society ~ Trau'ung f{)r democratic c1t1zensh1p -

multiculturalism and education. .
%'

(Suggested mstmcttonal approaches/methods
i) Teacher talk on Dewey s concept of democracy and education.

ii) -Student sermnar on training for democratic citizenship.)
Unit VI Meaning and nature of curriculum

Meaning, definition and concept of curriculum - structure of
curriculum - Dynamics of curriculum - Changing COHCéPtS of curriculum.
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(Suggested instructional approaches/methods:
i) Teacher talk the meaning and nature of curriculum.

ii) Group discussion on the changing concepts of curriculum.)

Unit VII Principles of curricalum development

Need for curriculum development - Principles and stages of curriculum
development - Types of curriculum : Subject centered curriculum, student-
centered curriculum, society-centered curriculum and life-centered
curriculum-models of curriculum development : Tyler's model and Hilda
Tabal's model.

(Suggested instructional approaches/methods:
i) Teacher talk on the principles of curriculum development.

ii) Panel discussion on different types of curriculum.)

Unit VIII Resources of curriculum

Curriculum based on a thorough knowledge of the students and their
communities; their values, their language, and their educational goals ~
Time table, syllabus, textbooks and co—currlcular activities - a critical
analysis of various samples of textbooks, children’s literature and teachers’

handbook. |

(Suggested instructional approaches/methods:
i) Teacher talk on resources of curriculum.

ii) Presentation based on the critical analysis of various samples of
children’s literature. )
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Unit IX Curriculum implementation

Curriculumas anenacted process - curriculum as process and practices
- Personnel participated in development of curriculum - Role of the state
in the development of curriculum - curriculum from the top to down and
carriculum for down to top - Meéritocracy and its impact on curriculum -
Valumg of rituals in schools and its celebrations - recreation of norms in
society —relatlonshlp between power, 1de010gy and the currzculum

(Suggested mstmctwnal approaches/methods
i) Teacher talk ¢ on curriculum as an enacted process and practlce

ii) Debate on the impact of Meritocracy on curriculum -factors
influencing curriculum implementation.)

Unit X Curriculu_m change and innovation

Need-based curriculum - factors related to development and
assessment - Meaning of hidden curriculum - Role of hidden curriculum
in developmg resﬂlence in children - Teachmg strategies for developing
resﬂlence in chlldren Currlculum revision and eValuatlon - Tyler's
ob]ectlve-centered evaluatlon model-Stufﬂebeam s CIPP evaluatlon model
—Currlculum and research cumculum change and mnovatlon Need and
1mportance |

(Suggested instructional approaches/methods

i) Group discussion on hldden curr1cu1um practlces for developmg
resilience in chlldren

ii) Teacher talk on Role of research and revision on need based
curriculum.) |




Tamil Nadu Teachers Education University 129

Tasks and Assignments

1.

Prepare a report after critically evaluating the views of at least
any three educational thinkers on child-centered education.

Prepare a éociety centered and life centered curriculum for the

_emerging Indian society.

References

1.

8.
9.

Orenstein A.C and Hunkins F.P(1988). Curriculum: Foundations,
Principles and Issues. New Jersey; Prentice Hall.

Dewey, John(1996). The Child and the Curriculum. Chicageo: The

‘University of Chicago Press.

Diamond Robert, M. Designing and Improvmg Course in Higher
Education: A Systemic Approach. California: Jossey.

Doll Ronal. C. Curriculum Improvement: Decision Making Process.
London: Allyon and Bacon. | |

Saylor, G.J and Alexander, W(1965) Planning Curriculum of school.
New York: Holt Richard and Winston.

Taba, Hilda(1962) . Curriculum Development: Theory and Practice.
New York: Harcourt Brace, ]ovanvn:h

Tanner, D and Tanner, L.N(1975) Curriculum Development Theory
and Practice. New York: MacMillan.

www.ncde.go.ug

www.weedcurriculum.westerncap.gov.

. 10. www.ccsdli.org.



0T wttenuinll aottenbd 2vdineT whed baT

AL A LA TR DA A ST o

eirgimraized bas f.,xi»ri

T T A 50 S [y D or v r s o e g e o7 :
tenst ts 1o awsly ant grdsulsve viisnidie wils tioge s sysustl

ke Bl e e Fpet ot e idoens s ooy sem el l sy g
SI00A ’J;.\_“i u SIRICIOD-10I 00 010 &S T ;Iﬁiiijj.]'.tx.,ldb'::‘ S VAL

SR IR TV HI VNI ) 6 6 SO0 QNN At OIS IS RN L e A P
COURSE9 ASSESSMEN];LF B“' éRN!N,G

Course Objectives:

v PR N A
anyiatels A

Athesndolthe courss thestpdentieachars will b abletor.ey

L Descrlb%b%l}smwfmmf; aﬁﬁeﬁammalml@ﬂmng-
w11 s koW the principlesiof assessment practices,| 57

3. Understand the assessmentapﬁacgces;m-jvagiaus-!approaches of
(ERVHERRN iﬁa?‘@“ﬁiwmt;ﬂ bun gwiunizsCl M isdod! biomsiG 0

4. Dﬁfeqenﬂai&sd'lﬂfemnﬁtﬁpmzqﬁ;ﬁs&essmgilﬁ-x ook
=y Dy rildentifyitoold and techniques:forlassroom! assessmeént

6. Develop necessary skills foftprepdrafiorof achieveément test and
Aonibe o vidiagnostic testsni (Co0 VW wabrsralA brs (O solve? 0

7. Point out key issifesih lagsrdo %éébé%‘tﬁ‘éﬁ[‘m ME
suiv g hnderstand 'fhwia's“s&gméﬂ@%éaﬁbe &%&ib&éiiﬁn@lﬁg’i&re dettings

9, Master various-SeAtiStidal tedhiidiug- o tepotfing quantitative

)

vront i insgapdenst) wushnibvaD) ERENA T saansT bos O omansT
SnlNOsM ot wiold i e

Unit1 Basics of assessment qiop b a8

Meaning and definition ¢ Heakiamient; 45esstiett inid evaluation
- Role of Assessment in Learning- as learning, #5¢ leatping;of ledrning -
Formative and Summative assessment - Purposes of Assessment-Principles
of Assessment Practices -principles related to selection of methods for




g deufiltNMﬂsﬁuﬂhefstdﬂCahm Hmversify 131

&ssesslaientﬁmﬁecmn"eﬁassﬁssment m&nrmatmn }udgimg and iscoring:
Qfssmdeqtapexfm;{nmsggmmamsnm sand rintefpretation:iof rresulés,
reporting of assessment findings. artotl el galiowrEnG) 107

(Suggested instructional appraaehes/eHhods oy \nnorrnmtent busgpd)
(oo 1dentify the formative and symmative assessments im-a course,

ii) Organize a debate on the purpose of assessmentfizosezs
ifi) Conduct a brainstopming session ompringiplesof assessnaent.)

Unit II Assessment for learhlﬁé i elaSstoath” GormiuY i
Student evaluation in transmrissionsreceptions[behavieuribt)/ibdel
of educatlon- drawbacks - Changing assessment practlces- assessment

vil ;mé ‘vruu JHoripesent 10 MOMERHSINIONIIIRG-2oLal T I
in’ constrictivis proach” Continuousan ompre ensive’ eva uation-

| }sso’é&*ssgnunafssgs{gﬁiﬁémgs SR RSSIE Y - FpRs ST abedtihidt
practice baded SVIHERAS BRI Petfornahes b%ed”é&dﬁii%hbfﬁ%hs’e’ &
Practices of assessment- dialogue, feedback through marking, peer and

ehotiam \?sa%m“‘ui%w Tpeoiiaraizi hoteagnws)
self - assessment, formative use o, summative

triarnersres 10 norissilsivmmmaon o esueei misw sisdstl (i

(Suggested instructional approaches/ methods: N
{ drigrpeeseen il oy 0 TeokmaT (U

3
i) Discuss the criteria for student evaluation
i) Conduct seminar cteohiging aksesstienit practicesect ¥V dirct
1, o ) FERPAE RO Point Presentation on tupes of ASSeRSOERt
o N} &roupidiscussion op-practices of dssessmenty s ol 1o Aot

hooy & e viilsuQ) - elevlsns salw notteoup - simorlse grnblam -7t gnlooe

Unig 1 r;EE"v’!%?{‘b echniques for, Cfla??i‘i?i"-“‘a%gé?ﬁ%‘%!%‘}t §gpitnered- doo

- -.fffﬁffrsslsa&zﬂttsaiﬁ%i'qﬁ‘e‘éiﬂfoﬂ?ﬂélaésﬁsﬁi%ssséssﬁiéﬁtm%semﬁss;ﬂs*eifi
reporting, anecdotal records, check lists, rating scale, types of testsRubrios-



132 'TNTEU : B.Ed(2016-2017) Second Year Syllabus
meaning, importance - Assessment Tools for affective domain- Attitude

scales, motivation scales- interest inventory - Types of test items-principles

for constructing test items

(Suggested instructional approaches/ methods:

) C»onduct a wo’frksh()p on tools & techniques for classroom
| assessment

ii) Discussion on rubrics of assessment

iii) Workshop on types of test items.) ;

Unit IV Issues in classroom assessment

. Major issues-commercialization of assessment, poor test quality,
RN . 1 .
domain dependency, measurement issues, system issues - Reforms in

assessment-open book and on line - Examination reform reports.

(Sﬁggested instructional approaches/ methods:

i) Debate major issues on commercialization of assessment

‘f’-,_ .
A

ii) Seminar on reforms in assessment.)

Unit V Assessment in inclusive practices

Differentiated assessment- culturally responsive assessment - Use of
tests for learner appraisal- Achievement test, Diagnostic test construction
scoring key- markmg scheme - question wise analysis - Quality of a good
test-Ensuring f fairness in assessment -Assessment for enhancing confidence
: m.lg,ammg-_ Relationship of assessment with self-confidence, self-esteem,
motivation. |
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(Suggested instructional approaches/ methods:
i} Prepare an achievement test and present inthe classroom.
ii) Discussion on quality of a good test.

iii) Debate on fairness in assessment.)

Utiit VI Assessment for inclusive school

Assessing the disabled and performance outcomes of diverse learners

-Assessment and féedback -Process of feedback.

 (Suggested instructional approaches/ methods:

i) Visit an Inclusive school and prepare a report on mechanisms

available for assessment.

if) Discussion on role of feedback on learning.)

Unit VII Philosophical and educational underpinnings of assessment

No Competitive exams and non-detention policies -RTE act and its
relationship with curriculum, pedagogy and tégchers - Psycho-social and

political dimensions of assessment.
(Suggested instructional approaches/ methods:

i) Discuss the merits and demerits of Competitive exams

ii) Organize the debate on non-detention policy whether it promotes

learning society or not

iii) Organize a talk on RTE act 2009 by an expert.)
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COURSE 10 CREATING AN INCLUSIVE SCHOOL

Course objectives:
At the end of the course, the student-teachers will be able to:

1. develop an understanding of the concept of disability.

2. develop an understanding of the concept of learning disabilities.
3. critically evaluate the models of disability. |

4. identify the need and importance of inclusive education. &

5. discuss the contributions of national and international agencies

to inclusive education.

UnitI Understanding the dlsablllty

Meaning and definition of dlsabﬂlty Meamng and definition
of impairment - Differences between disability and impairment -
Characteristics of disabilities -Causes of disabilities - Types of disabilities:
Hearing impairmént speech impairment, visuaal.‘impairment morbidity/
physically challenged, psychologlcal disorders, mentally retarded cerebral
palsy, multiple d1sab111ty
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(Suggested instructional approaches/ methods:

i) Studentsread theautobiography /biography of disabled persons.

ii) Invited talk by a /some disabled person(s) to share his /her/ their
personal experiences and expectations from the community.)
Unit II Understanding the learning disabilities
Meaning and definition of learning disabilities - Kinds of learning
disabilities: dyslexia, dyscalculia, dysgraphia, dyspraxia - Approaches
to identifying children with disabilities: Cognitive approach, Sensory

approach, disability-based approach, soﬁiéty-based approach - Role of
teachers in managing students with learning disabilities.

(Suggested instructional approaches/ methods:
i) Invited talk by expert(s) /Talk by teacher(s) on the different
kinds of learning disabilities.
ii) Student seminar on the importance and means of identifying the
learning disabilities of students.)

Unit I Models of disability

Salient features of dlfferent models of dlsablllty Ind1v1dual model,
social model, medical model Nagl model, Quebec disability production
process model, human rlghts model, professmnal model, transactlonal
model charlty model functlonal rnodel rehablhtatlon model |

(Suggested instructional approaches/ methods:

i} Student seminar on the merits and demerits of different models
of disability.
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i) Invited talk by expert(s)/Talk by teacher(s) on the issues in

implementing the models of disability.)

Unit IV Inclusive education

Meaning of inclusive education - UNESCO's definition of inclusive
education -Inclusive education and education for all - Barriers to inclusive
education- Overcoming barriers -in inclusive education - Promoting
inclusive education- Mixed-ability grouping and teaching - Differences
between inclusive, integrated and special education - Teacher development
initiatives for inclusive schooling.

(Suggested instructional approaches/ methods:

i) Teacher(s) talk on the issues related to inclusive classroom.

ii) Presentation of report based on the observation of an inclusive

classroom setting.)

Unit V -Policies and programmes of inclusive education

‘Global policies and programmes on inclusive education - Inclusive

education policies and programmes in India.

(Suggested instructional approaches/ methods:

i) Student seminar/Teacher talk on the UNESCQ's initiatives for

inclusive education.

i) Presentation of report based on group discussion with respect to
the Government of India and State Governments’ initiatives for

inclusive education.)
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Tasks and Assignments:

1.

2,

Prepare a report on the contributions of National Resource Centre

for Inclusion-India.

Write a detailed report on the best practices of inclusive education/

models of inclusive education in India and in other countries.

References:
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Booth, T, Ainscow, M., Black-Hawkins, K., Vaughan, M., & Shaw,
L. (2000). Index for inclusion developing learning and participation in
schools. UK: Centre for Studies on Inclusive Education.
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Delhi: Kanishka Publishers. |

Nambissan, G.B. (2009) Exclusion and discrimination in schools:
Experiences of dalit chzldren New Delhi: Indian Institute of Dalit
Studies and UNICEF. '

National Council for Educational Research and Training. (2006a).
Position paper—Natlonal focus group on educutwn with special needs
(NCF 2005). New Delhi: NCERT.

.. National Council for Educational Research and Training. (2006c).

Posttion paper-National focus group on problems of scheduled .caste

'\ gnd scheduled tribe children (NCE 2005). New Delhi: NCERT.

Rehabilitation Council of India. (2013). Status of disability in India.
New Delhi: Rehabilitation Council of India Publications.
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Course _pbj ecﬁvgs :

At the end of the éourse, the student-teachers will be able to:'
1. realize the importance of environmental education.
2. list out the natural resources and its associated problems.
3. appreciate the international initiatives to protect the environment.
. realize the importance of management énd protection environment.

4
5. develop curriculum for environmental education.

UnitI Environmental education

Conceptand meaning of Environment - Focal aspects of Environmental
Education - Goals and Objectives of Envn:onmgntal Education - Need and
Importance of Environmental Education - Core Themes of Environmental
Education - Scope of Environmental Education.

(Suggested instructional approaches/methods:
1. Teacher talk onneed and importance of environmental education.

2. Seminar on focal aspects and functions of environmental
education.)
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Umt II Natural resources, problems and soluhons

" Resou ,Preventlonof Soll Erosron Forest
Resources, Preventron of Deforesfanon Water Resources, Preventxon of
Water Scarcity - Mineral Resources, Preventlon of Explmtatlon of Mlnerals
- Food Resources, Food Crisis. and Increasing Food, Productlon - Energy
Resources AlternatlvevEnergy Resources T

o Natural Resources;Land Resources,

R Rt

(Suggested mstructzonal approaches/methods.

’i'.'"""D1scussron"' on Land resources, “Forest' resotirces and Water

resources - 'f_ "

SIS RN B

Umt III Internatronal efforts for envrronmental protechon e

copstdon™t - nodgsu b R en s v NN

Envuonmental Issues and Global Commumty Stoekholm Conference
(1972) Brundtland Commission’ (1983).= TheEarth -Summit or. Rio
Conference (1992) Kyoto Conference (1997) - Copenhagen UN Climate
Change Conference (2009) ~Doha: Chmate Change Conference (2012)

m

(Suggested mstmchonal approaches/methods. k:

. Talk by, experts ﬁong

ru}a

mternatlonal cornrnumtles o

ff"t _I *Fl

ii. Semmar on the outcomes of Envuonmental Conferences ) o

T

UmtIV ﬁ'Management:-and protection of =..en§iir0nment;_z-z"

Envnonmental Management Need Dunensrons, Approaches -

Trr{ﬁact of’ Hurnan:'}’Achwhes on Envrronment - Internahonal NGOs
and Envn:onmental Protectlon Env1ronrnenta1 Foundahon for Africa,
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e

World Wide Fund for Nature, Conservation International, Green Peace -
International Union for Conservation of Nature (IUCN) - Environmental
Protection Strategies initiated in India: National Green Tribunal - Central
and State Pollution Control Board.

(Suggested instructional approaches/methods:

i. Discussion on Need, dimensions and approaches to environment
management.

ii. Seminar on Environmental protection initiatives in India.)

Unit V - Environmental education in school curriculum

Status of Environmental Education in School Curriculum -
Environmental Education at different levels of School Education -
Innovative Methods of Teaching Environmental Education - Problems
faced in Teaching Environmental Education - Role of UNEP, CEE and
'NCERT in Promoting Environmental Education.

(Suggested instructional approaches/methods:

i. Seminar on role of different agencies in promoting

environmental education. A

. \:-i -
ii. Seminar on innovative methods of teaching environmental

education.)

Tasks and Assignments:

1. Prepare a study report on clean and safe environment of your
locality.

2. Prepare a study report on reduciﬁg the effects of pollution in
your village/community.)
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OPTIONAL COURSE: VALUES AND PEACE EDUCATION

Course objectives:

At the end of the course, the student-teachers will be able to:
1. understand the concept of values education.
explain the role of values.
understand the concepts and importance of Peace education.

discuss the ways of fostering culture of peace through education.

SANEE -

identify and apply the practices for value inculcation and

clarification.

UNITI: Valués educatidn |

'Values: meaning and definitions-Values of development: periods of
development- Kohlberg's stages of moral development - Aims of Value
education -Types of values - Need and importance of Value education-
Sources of Values- Socio-cultural traditions, religion and constitution -

Values education in school curriculum

(Suggested instructional approaches /methods

i. Teacher talk on Kohlberg's stages of moral development

ii. Talk by experts on values education in school curriculum.)
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UNIT II: Fostering values

Development of Values: Attitudes and personal qualities- core values-
ways of fostering values in children and Role of parents - Teachers
Society - Peer groups, Religion - Government - Mass media - Voluntary
organization - Rath’s process of valuing-Methods of fostering values:
storytelling, dramatization-Role plays -Personal examples-value crisis -
value development and clarification- Family values- character education-

science of living

(Suggested instructional approaches /methods
i Group discussion on fdstering values in children

ii. Teacher talk on Raths’ process of valuing.)

UNIT III: Peace education

Peace education: meamng and defmmon, concepts, aimsand obj ect1ves
of Peace Education - at different level of Education - Importance of Peace
Education in the present scenario - Peace education as conflict resolution

training-democracy education- human rights education.

(Suggested instructional approaches /methods
i, Seminar on aims and objectives of peace education
ii . Seminar on Human rights Education.)
UNIT IV: Promoting culture of peace |
Meaning of culture of peace and non-violence- conﬂ1ct preventionand
resolution —Fostermg culture of peace through education - promotmg inner
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peace, understanding, tolerance, solidarity ~Education for non-violence-
UNESCO culture of peace programmes- International peace and security.

(Suggested instructional 'approaches /methods

i. Seminar on Educatlon for non-v1olence and mternatlonal peace
and security |

' ii. Seminar on methods of fostering values)

UNIT V: Approaches and strategies

Approaches to values development- Values inculcation, analysis
and clarification -Strategies: Curricular and co-curricular activities - Field
trips, Curricular club activities- whole school approach- pedagogy of
values-Role plays - Stories -Anecdotes - Group singing - Group activities-
questioning, reflective process.

(Suggested instructional approaches /methods

i Dzscussmn on different approaches to value development

ii. Teacher talk pn,p_edagogy_,of values and whole school approach)

Tasks and Assignments | o Y
&7 .
1. Prepare aschool curriculum for development of values education

2. Prepare a school curriculum for promoting peace education

References:

1. Chadha, S.C. (2008) Educatzon Value and Value Educatton Meerut:
R. Lall Books.

2. Chand, J. (2007) Valiie Educatzon Delhi: Anshah Pubhshmg
~ House.
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Age Publishing.
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OPTIONAL COURSE YOGA, HEALTH AND PHYSICAL
EDUCATION

Course obj ectives:
At the end of the course, the student-teachers will be able to:

. understand the concepts of Yoga and Asanas
. comprehend the methods of imparting health education
. list out the communicable diseases and life style disorders

1
2
3
4. explain the Physical Education concepts and its scope
5. practice the various physical exercises

6

. acquire skills to organise and conduct sports in schools.

UNIT- I Yoga and asanas

Meaning and concept of Yoga - Aims and objectives - Eight limbs of
yoga - Guidelines for practicing yoga - Benefits of:§oga - Physiological,
Psychological, Therapeutic and Physical.- Meaning, Methods and benefits
of Asanas - Sitting posture-Standing posture and Lying Posture - Surya
namaskar: Meaning, Twelve stages of Surya namaskar, Benefits, Preventive
and curative effects of asanas.

(Suggested instructional approaches/ methods:
1. Teacher talk on the concept of Yoga

ii. Demonstration by teacher on different postures of Yoga.)

|
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UNIT -1I Health educahon ' BT
| Meanlng, aims and ob]ectwes scope of Health Educatlon Methods
of Imparting Health Education in Schools - Health Instruction - Health
Services - Health Supervision -.Posture - meaning, causes, defects and
preventlon F1rstA1d Meanmg, Pnnaples of fn'st a1d need and nnportance
ofﬁrstald B

(Suggested mstructtonal approaches/ methods
i. Group discussion.on .health.,servmes inschools .

ii. Semmar on methods of nnpartmg health educatlon in school )

UNIT IL: Commumcable diseases’ and life style disorder

"eeses Meamng; E_ ___—» Types Malana, | Typh01d
Tuberculos1s, _Chole' 3, ) errhoea andAIDS Causes, symptoms and
treatment - Life style disorder ~ Diabetes, Hyper Tension, Heart Attack,
Obesity and Ulcer - Causes, Symptoms and treatment. ..

(Suggested instructionsl approaches/methods:
i’anel dlscussmn en dlfferent types of communicable diseases

i Talk bY exPert / dc)ctor on prevenhve mdasures of communicable
diseases.) © - i |

UNIT - 1V: ,.Physical educatmn and :PhYS.ica-I,Qxﬂféi_sg. —

Concept Meanlng and Defiriition ‘Aims and ob]ecnves of Physmal
Education - Scope, need and importance of Phy51cal Education - Phys1cal "
Fitness: Meaning, Definition, and Health related components .of Physical
fitness: Muscular Strength, Muscular Endurance, Flex1b111ty, Cardio
respiratory endurance and Body composition, benefits of Physical fitness.
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Meaning - need and importance of Physical Exercise - Effects of exercise
on the various systems - Muscular, Circulatory, Digestive, Nervous and
Respiratory systems.

(Suggested instructional approaches/ methods:

i. Group discussion on the need and importance of Physical
education

ii. Demonstration by Physical director on different types of physical
exercise and practice by the students.) |

UNIT -V Organising competitions

Intramural and extramural competitions - Meaning, Definition -
Organising and Conducting - Sports meet - types: Standard, Non-standard,
Organising and Conducting, Tournaments: Single league and Single Knock
Out- Preparation and drawing fixtures, merits and demerits.

(Suggested instructional approaches/ methads:
i. Seminar on Intramural and Extramural Competitions

ii. Prepare a report by visiting a school and interacting with the
Physical director about the use of Physical exercise.)

Tasks and Assignments

1. Prepare a report after critically evaluating the views of at least

.any three Physical Directors on importance of Yoga for health
life.

2. Plan a state level sports and cultural meet and prepare a
programme schedule.
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GOOOOROGIOLLOOOOOOOOBIOOPEOOIIOIAOIOOODOBOOOCIIOTOOOIDOOBO -
COURSE EPC 4 UNDERSTANDING THE SELF
FLOOBOGOOOOOBOOCOOOIOCOOOGOOOONINS HHODOOOIOORIIOCOOOOIOOE

The aim of this course is to develop understanding of student-teachers

about themselves as a person and as a teacher through conscious ongoing

reﬂechons

Course objectives:
At the end of the course, the student-teachers will be able to:
1. to develop sensibilities, dispositions and skills that will help

them in facilitating their personal growth and students.

2. to develop social-relational sensitivity and effectlve communication

skill such as hstenmg and observing.

3. to develop a holistic and integrated ﬁ@derstanding of the human
ot

self and personalities.

How to prepare a student-teacher for understanding the self

The teachers in the College of Education should:

1. provide opportunities to listen to case studies / biographies /
stories of different children who raised in different circumstances

and how this affected their sense of self and identity formation.
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et e e——

screening movies / documents where the protagonists (the main
character in play, film, movie and book) undergoes trials and

finally discovers her / his potential despite odds.

discuss the issues of contemporary adolescents / youths to enable

. the student—teachers to understand themselves, with students

- and classroom situations.

10.

provide opportunities to student-teachers to express themselves
through different modes that they are comfortable with them.

arrange sessions for resource persons / experts and the family to
reflect back whether all modes of expression have been used by

the student-teachers to express themselves.

give exercises to the student-teachers for ’developirig reflective
journals’ and providing regular feedback on those reflective

thoughts and experiences.

provide opportunities to student-teachers for story making to

reflect their self.

encourage student-teachers to disclose their self, through art,

dance and theatre exercises.

conduct nature walk / field visit / adventure to enable the

student-teachers to realise the importance of team work.

conduct small group interactions on a task with people to enable
the student-teachers to understand the social structure and role
of individuals and to participate and / or lead in the activities of

the family, college and community.
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Tasks and Assignments

L. Every student-teacher should write one’s autobiography, and
biography of a child who has grown up in different socio-
economic and cultural backgrounds.

2. Every student-teacher should write a report on their experiences
gained through art, dance and theatre exercises undertaken by them,

—— (S O



